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STEPS TO READING ILLUSTRATED BOOKS WITH CHILDREN IN PRIMARY SCHOOL
Revisiting a text with renewed challenges
It is a common belief among primary school teachers that books should last, however short they may be. Quite often pages are counted so that parts fit one month’s reading time; the story is stretched for too long, with the undesired outcome that motivation wanes and interest disappears.  Another issue is that once a book is read with our students, it is hard to go back and revisit the text with them.
The following article will refer to picture books, simplified ELT books or illustrated story books, where length allows us to make the best of one unit of time to disclose the story. It will also guide teachers to revisit text with renewed reading directions for their students so that each journey promises new challenges tinged with colour, sound and action.
What moves children to read or to watch a film? The desire to find out “what happens”! Length permitting, it is important to start and finish the story at one reading, carried by the teacher’s expressive voice or the effective CD soundtrack. At this stage students should be discouraged from reading aloud; the story is to flow, the meaning is to be gradually unveiled so that suspense is created and the children’s interest piqued.

Once the whole story has been unfolded, we will need to activate our creativity to lead children through several “readings” of the same text but on different types of quest.
The following are some suggested steps:
· The students and the teacher sit in a circle, and predict the possible events in the story. The teacher reads out the story, miming some parts and pointing to relevant details in some of the pictures. She checks on children’s engagement and comprehension through eye contact and little questions. At the end, the plot is collectively reconstructed through questions, allowing quite a big bunch of children to have their say. Last and very important, a short discussion on the message of the story follows.
· In the following class, students may draw the part they liked the best, or the character they found most appealing, or the scariest bit, writing a short sentence that will illuminate the meaning in their artwork. Depending on the level of the children’s writing skills, they may copy from the book, or frame their own sentences. It is always important to wed to the image the written word, to strengthen the connection between language, image and thought.
· A second reading follows. The teacher reads some parts of the story again. The students follow the reading from their books to find words, answer comprehension questions or comment on the connection between the text and the artwork. At this point the teacher may encourage willing students to read some parts. The teacher will model pronunciation and intonation, and will stress the importance of expressive reading.
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· Meaning is clarified by building a mind map with title in the centre, and circles stemming out indicating characters, setting, message, conflict, resolution.
· New vocabulary is also mapped out in a second mind map or any visual organizer that will help make the new words memorable. Colour and special lines, icons and arrows will help visualize the connections between words in meaningful clusters. To get a view of some amazing mind maps click here. To learn more about mind-mapping for young children, click here and here
· Groups are given different parts of the story. They practise expressive reading. You may encourage the inclusion of musical instruments or special effects into the narrative. After rehearsal, groups read their part expressively to the rest of the class with the help of music or special sound effects. 
· Students gain new insights into linguistic input. For example, students may look for new verbs in the past / new vocabulary (any item you wish to teach) and try to work out meaning from context, visual support or miming; they can also use dictionaries. Then, they add their findings to Mind Map 2.
· Students choose a favourite part and they perform it. Encourage Readers Theatre. For tips on Readers Theatre, click here
· Building a story map or trail will allow students to get the big picture of all the events in the story and their relationship. Ask them to use an A4 or A3 piece of paper, and to build rising or falling lines (peaks and depressions) to mark important moments in the story. Each point on their trails will be made clear through a short reference to the episode, embellished by little drawings or icons. Ideal for a class mural, this activity is most suitable to train students to zoom in and out of episodes, acquiring the flexibility to connect and articulate parts into the whole mesh of the story.
Next step: start off with another story! 
For suggestions and ideas on more Language Art activities to use with stories you may send us an e-mail to: mmanteo@supportlearning.com.ar
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